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Sociological interest in the material consequences of religious orientations
died out following raging debates during the 1960s and 1970s. Using insider
documents from conservarive Protestant communities, we reopen this issue by
examining how fundamentalist Protestant cultural orientations discourage
educational pursuits. Using data from the Youth Parent Socialization Panel
Study we demonstrate that fundamentalist beliefs and conservative Protestant
affiliation both have significant and substantial negative influences on educa-
tional attainment above and bevond social background factors.

“[A]mong the philosophers who attempted,
by reason and learning, to pierce the heav-
ens, what shameful disagreement! The higher
any one was endued by genius, and the more
he was polished by science and art, the more
specious was the colouring which he gave to
his opinions.”’

—John Calvin ([1559] 1953:60)

For most of the twentieth century, soci-
ologists have fiercely debated the mate-
rial consequences of cultural orientations.
Beginning with Max Weber’s (1930) Protes-
tant Ethic and the Spirit of Capitalism and
forcefully applied to the American case by
Lenski (1961) in The Religious Factor, an
impressive assembly of studies has sought to
explain—or explain away—the influence of
religion on the life chances of believers. In-
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deed, Glenn and Hyland (1967) deemed the
relationship between religious orientations
and life chances “the most viable topic of
debate in the sociology of religion in the
United States™ (p. 73). Despite considerable
interest in the religion and stratification nexus
in the 1960s, research on the topic waned
during the 1970s and 1980s. The declining
appeal of questions regarding the religion-
stratification connection can be attributed to:
(1) increasing awareness of the sizable varia-
tion in attainment among Catholics from dif-
ferent ethnic origins, among Protestants from
different denominations, and among mem-
bers of religious group across sociohistorical
circumstances (Greeley 1964; Roof 1979;
Schuman 1971; Stryker [981); (2) mounting
empirical evidence suggesting that family
background—mnot religious culture—creates
religious differences in educational attain-
ment (Featherman 1971; Mueller 1980); (3)
the irrelevance of Weberian theories for ex-
plaining differences other than those between
Catholics and Protestants; and (4) the ascend-
ance of “structural” approaches to stratifica-
tion (Jencks 1992). Despite declining interest
in the religion-stratification connection, so-
phisticated sociological studies have found
significant effects of “religio-ethnic” back-
ground net of other social background factors
on one key aspect of attainment—educational
achievement (Duncan and Featherman 1973;
Featherman 1971; Stryker 1981). What has
been missing is the establishment of a direct
connection between religious prescriptions/
proscriptions and educational attainment.
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Based on the writings of popular conser-
vative Protestant authors, we demonstrate
why fundamentalists are less inclined toward
attaining higher education, regardless of their
status origins. To test this, we use data from
the Youth-Parent Socialization Panel Study
(Jennings and Niemi 1981), which provides
measures of educational attainment, social
background, curriculum, grades, and beliefs
in the inerrancy of the Bible.

RELIGION AND EDUCATIONAL
ATTAINMENT

Education is a principle medium through
which cultural understandings are transmit-
ted to new generations, directing youths to-
ward particular value orientations. Coleman
(1993) writes: “Teachers and schools, like
parents and families, cannot avoid teaching
values. And as schools come to encompass
an increasing part of most children’s lives,
the values transmitted by schools come to be
a larger part of the cultural heritage that the
younger generation receives from the older”
(p. iii). The centrality of education for the
transmission of cultural values gives reli-
gious groups a considerable stake in the edu-
cation of young members. The cultural ori-
entations of some religious groups may con-
flict with the educational goals of secular so-
ciety, and members who hold strong reli-
gious convictions may approach secular edu-
cation with disinterest, caution, or even hos-
tility. Sociological research on the relation-
ship between religious values and educa-
tional attainment hit a dead end when stud-
ies of Protestant-Catholic differences
reached an impasse. To revive investigation
of the connection between religion and edu-
cational attainment, we focus on a large,
thriving, and distinctive segment of Ameri-
can religion—Protestant fundamentalism.
Sociological concern with the relationship
between religious values and educational at-
tainment was peaked by Lenski’s (1961)
study, The Religious Factor. For Lenski, Pro-
testantism’s focus on individual salvation (or
election) and asceticism made it uniquely
amenable to economic life in a capitalist so-
ciety and to secular educational pursuits as
well. In contrast, Catholicism is seen to have
an anti-intellectual and otherworldly orienta-
tion, directing members away from worldly

success by socializing them to obey author-
ity rather than to act on and for their own ac-
cord (Lenski 1961). While a few studies have
supported Lenski’s findings, most results are
inconsistent or provided no support at all
(Glenn and Hyland 1967; Greeley 1964,
1969; Mueller 1980; Roof 1979), owing to
the incredible diversity in attainment among
Catholics from particular ethnic groups and
among Protestants from different denomina-
tions (Featherman 1971; Roof 1979; Stryker
1981). Such diverse effects of religion could
not be explained by existing theories, and
Catholic-Protestant differences in attainment
were seen to “have become so small and in-
significant that they hardly warrant extended
debate” (Roof 1979:288).

The debate over meager Catholic-Protes-
tant differences, however, shunted attention
away from one of the largest and most influ-
ential segments of the American religious
market—fundamentalist Protestants. Opposi-
tion to secular education by conservative
Protestants is rooted in their unwavering con-
viction that the Bible is inerrant and is uni-
tary through both the Old and New Testa-
ments (Ellison and Musick 1995). Funda-
mentalist Protestant orientations are potent
cultural attributes developed through intense
early socialization, reinforced by strict
parenting techniques (Ellison and Sherkat
1993a, 1993b), and sustained in tightly-knit
communities that promote particular inter-
pretations of sacred texts. The early develop-
ment of such deeply held sentiments and the
closely integrated social ties promoting
shared understandings could limit the secu-
lar opportunities that young fundamentalist
Protestants afford themselves.

Tension between conservative Protestant
religions and secular education has always
been high. The furor over teaching Darwin’s
theory of evolution in public schools was
raised early in the twentieth century, and
Protestant skepticism over the value and pro-
priety of scientific investigation has contin-
ued unabated since then (Eckberg and Nest-
erenko 1985; Ellison and Musick 1995;
Provenzo 1990). Issues of submission to au-
thority and faithful acceptance of “Truths”
are equally important. For many conservative
Protestants, education serves to undermine
both secular and divine authority by promot-
ing “humanism” and denigrating faith. Con-
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sequently, organized movements have sought
to resacralize public education by controlling
curricula and textbook selection, reinstituting
mandatory or officially-sanctioned voluntary
prayer, or providing alternatives through
home schooling or fundamentalist schools
(Page and Clelland 1978; Provenzo 1990).

Conservative Protestant opposition to
secular education stems primarily from con-
flicts over how children should be socialized
and the desirability of secular humanist val-
ues. Prominent fundamentalist critics argue
that parents must battle for the souls of their
children. Commentator R. J. Rushdoony
(1973) explains:

Control of children and their education is con-
trol of the future. Humanists have always un-
derstood this . . . they rightfully understood that
the only way to destroy Biblical faith was to
control the schools, and. little by little, remove
Christianity and introduce Humanism. (P. 31)

Opposition to both humanism and scientific
pedagogy permeates fundamentalist critiques
of secular education (B. LaHaye 1977, T.
LaHaye 1983; Maddoux 1992). Simply put,
the view is that if public schools succeed in
inculcating humanist values in the offspring
of fundamentalist devotees, the children will
burn in hell. In one text commonly used in
fundamentalist schools, a full-page high-
lighted passage attributed to Martin Luther
reads:

I am much afraid that schools will prove to be
great gates of hell unless they diligently labor
in explaining the Holy Scriptures. engraving
them in the hearts of youth. I advise no one to
place his child where the scriptures do not
reign paramount. Every institution in which
men are not increasingly occupied with the

word of God must become corrupt. (Rebirth of

America 1986:127)

Many fundamentalists see education as val-
ueless unless it is religious in content and
orientation. They maintain, “We need a Co-
pernican revolution again that is going to . . .
put God back into the center of American
education . . . or else . . . the whole system
should be abandoned and be allowed to sink
in its own filth” (Kennedy 1986:125).
Fundamentalists also find fault with the
scientific method—an approach to learning
that seeks to discover truths rather than claim-
ing to know “The Truth.” Scientific discover-

ies are seen as promoting alternatives to di-
vine truths already specified in scripture—a
course of inquiry considered inappropriate by
many fundamentalists (Ellison and Musick
1995). The theory of evolution’s counter to
the creation myth is one clear example of this,
and the scientific study of religion creates a
firestorm of controversy. Even the “new
math’ has been opposed on the grounds that
it could relativize thinking and . . . destroy
the student’s belief in absolutes, . . . such as
Christian faith” (Hefley 1979: 42).

Fundamentalists are especially critical of
institutions of higher education. B. LaHaye
(1977) explains,

Onc of the dangers of secular college educa-
tion today is that the whole educational system
has been taken over by an atheistic. humanist
philosophy that is largely anti-God, anti-moral,
and anti-American. . . . We have seen scores of
fine Christian young people go down the drain
or lose interest in spiritual things while attend-
ing such [secular] colleges. (P. 116)

From this perspective, the only type of col-
lege that might be of value is a “Christian”
college, meaning a fundamentalist college or
a Bible school.! It is not lost on fundamen-
talists that most opportunities for higher edu-
cation are secular in nature. Opportunities
tor fundamentalists to remain in educational
environments that embrace their religious
beliefs are few and costly. While religious
conservatives may find some merit in attain-
ing additional education in order to “better
serve Christ,” when confronted with a choice
between atfordable state-supported secular
institutions or no higher education, advice
from renowned tundamentalist authors is

' Most fundamentalist attacks on education fo-
cus on public education, but it is noteworthy that
virtually all private institutions of higher educa-
lion are subject to the same criticism. Prominent
private universities are considered bastions of hu-
manism, despite the religious origins that many
hold. Even traditionally conservative religious
universities have become secularized, as exempli-
fied by recent divorces between Baylor and
Samford Universitics and the “‘re-fundamental-
ized” Southern Baptist Convention. Additionally,
many “acceptable” Bible colleges do not grant
four-year degrees. and few provide the opportu-
nity for graduate study. thus limiting educational
options.
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clear: No schooling is better than secular
schooling. B. LaHaye (1977) sums up the
point.

[ am convinced that all Christian young people
should avoid the sccular college as long as pos-
sible and trust God to provide them with a
Christian college experience. . . . We have
heard many parents say, “We can’t afford to
send our young people to a Christian college.
We will send them to a state school: it is much
cheaper'” It actually turns out to be the most
expensive thing they ever did. (P. 117)

Given that most parents and students have
budget constraints, if such an appeal is suc-
cessful it would severely limit educational
opportunities beyond high school.

Secular educational approaches, then, are
considered antagonistic to fundamentalist
Christians’ religious values. These distinc-
tive religious beliefs could influence which
educational options adherents deem desir-
able or plausible. Individuals who believe
that the Bible is the inerrant source of truth
may be ambivalent about secular studies, if
not hostile toward them. Thus, fundamental-
ist students might not “make the grades,”
they may curb their educational aspirations,
and may choose secondary curricula that
limit opportunities for higher education.
When kin, peers, and other associates are
beholden to these cultural convictions, this
can produce social pressures militating
against secondary or post-secondary educa-
tional pursuits. Fundamentalist parents and
denominations may not encourage children
to excel 1n secular studies, may discourage
educational aspirations, and might direct
children away from college preparatory cur-
ricula. Our investigation of insider docu-
ments from fundamentalist communities
suggests that cultural factors could indeed
play a role in every aspect of the educa-
tional attainment process. If youths have in-
ternalized the values and beliefs of their
tundamentalist leaders. they will likely limit
their educational pursuits.

DATA

We use data from the Youth Parent Social-
ization Panel Study (YPSPS). collected by
the Survey Research Center at the University
ot Michigan (Jennings and Niemi 1981). In

1965, the first wave of the study vielded in-
terviews with 1,669 high school seniors. 99
percent of those targeted. A randomly se-
lected parent of each child was also inter-
viewed, resulting in 1,562 interviews with
parents (93 percent completion). In 1973, the
second panel retained 1,348 (80.8 percent) of
the students, and in 1982 the third wave ob-
tained 1,135 interviews (a 68 percent reten-
tion rate over 17 years). The YPSPS is biased
against high school drop outs—approxi-
mately 26 percent of the birth cohort. Cor-
rections for sample selection bias on missing
data are not possible. If fundamentalism has
a significant negative impact on secondary
educational attainment then our estimates
will be close to correct, or even conservative.
However, fundamentalist orientations may
have a weaker influence on secondary attain-
ment, thus giving a negative bias to our esti-
mates. Indeed, obedience-oriented funda-
mentalists may be more likely to complete
mandatory high school education. and this
bias may influence the generalizability of our
study. We do provide accurate estimates,
however, for effects of fundamentalism on
post-secondary educational attainment
among high school graduates.

MEASURES
Educational Attainment

In both 1973 and 1982, educational attain-
ment ranges from (1) high school. to (2)
some college, to (3) college graduate. and to
(4) graduate degree. In 1973, 36.5 percent of
the respondents had only a high school de-
gree, 31.6 percent had some college educa-
tion, 27.3 percent had earned a college de-
gree, and 4.6 percent had attained a graduate
degree. By 1982, 11.9 percent had earned
graduate degrees and another 24 4 percent
had college degrees and 41.0 percent had at-
tended some college. By 1982 the percent-
age of respondents with only a high school
degree was 22.7 percent.

Biblical Inerrancy

In the 1965 panel, youths and their parents
were asked: “T'd like you to tell me which s
closest to your own view: (1) The Bible 1s
God’s word and all it says is true. 120 The
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Bible was written by men inspired by God,
but it contains some human error; (3) The
Bible is a good book because it was written
by wise men, but God had nothing to do with
it; and (4) The Bible was written by men who
lived so long ago that it is worth very little
today.” Dummy variables identify those who
chose the first response—39.8 percent of the
youths and 34.2 percent of the parents chose
response |.

Denominational Affiliation:

We constructed dummy variables tapping
youths’ and parents’ affiliation with conser-
vative Protestant denominations (Baptists,
Assembly of God, Pentecostal, Holiness,
Church of Christ, Church of God, etc.).?

Grades and Curriculum:

We assess students’ grade point averages in
high school (on a four-point scale). Students
indicated their curriculum in high school:
college preparatory, vocational, general,
business, agricultural, or other. We created a
dummy indicator for college preparatory
course-work. The YPSPS was not designed
for a thorough examination of other aspects
of the educational attainment process. There
are no other measures of educational ability
or achievement, educational expectations (as
opposed to aspirations), peer aspirations, pa-
rental expectations, and the like.

Seocial Origins

We control for the effects of parents’ educa-
tion, income, and occupational status. We use
the average education level of the parents—
children from single-parent families are
given the value for the one parent. This
seven-point measure runs from: (1) Neither
parent has more than primary school educa-
tion, to (7) Both parents have graduate de-
grees. Parents’ income in 1965 runs from (1)
under $1,000 per year to (9) over $15,000.

2 Qur classification of denominations follows
Roof and McKinney (1987). Even though there is
variation both across and within these denomina-
tions in support for fundamentalist orientations,
these groups are clearly more supportive of fun-
damentalism than are other religious groups.

Fathers’ occupational status is measured us-
ing Duncan’s SES scale.

Demographic Controls

Females, African Americans, residents of
nonmetropolitan areas, and southerners are
distinguished from other respondents using
dummy variables.

METHODS

First, we compare conservative Protestants
and Biblical inerrantists with other respon-
dents by examining unadjusted and least-
squares adjusted means. Second, we estimate
a structural equation model with six equa-
tions: (1) educational attainment in 1973;?
(2) college preparatory course work in high
school; (3) aspirations to continue education;
(4) high school grade point average; (5) be-
lief that the Bible is the inerrant word of
God; and (6) parent’s belief in Biblical iner-
rancy in 1965. Since college preparatory cur-
ricula and Biblical inerrancy are both binary
response variables, we transformed data into
Pearson’s product moment, polyserial, and
tetrachoric correlations (Joreskog and Sor-
bom 1989). Since correlations are used as
data in model estimation, all estimates are
standardized. Models were estimated using
LISREL 8 and were cross-validated by split-
ting the sample randomly into halves and re-
estimating the equations (Hayduk 1987).

RESULTS

Table [ compares members of conservative
Protestant denominations and those holding
inerrantist views of scripture with other re-
spondents. Looking first at the unadjusted
means, we find that conservative Protestants
and Biblical inerrantists have significantly
lower educational aspirations than other re-
spondents. Conservative Protestants and Bib-
lical inerrantists are also less likely to have
taken college-preparatory courses. Addition-

3 Models of educational attainment in 1982
(available on request) mirror the results for 1973,
Examining gender differences in the effects of
fundamentalism on attainment is beyond the
scope of this paper. and there are too few African
Americans to analyze them separately.
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Table 1. Differences between the Means on Selected Education Variables: Conservative Protestants
versus Others, and Biblical Inerrantists versus Others, Youth Parent Socialization Panel

Study, 1965 to 1982

Conservative Biblical
Education Variable Protestants Others Inerrantists Others
Unadjusted Means
College preparation 36 56 40 .58
Educational aspirations 3.83 " 4.22 393" 4.25
Grade-point average 2.56 2.61 2.58 2.61
Educational attainment, 1973 1.77 2.10 1.78** 2.17
Educational attainment, 1982 2,02 2.36 2057 2.42
Adjusted Means *
College preparation 447" .53 457 54
Educational aspirations 398" 4.16 4.04 4.16
Grade-point average 2.57 2.61 2.57 2.62
Educational attainment, 1973 1.87° 2.05 1.887" 2.10
Educational attainment, 1982 212" 2.32 2,147 2.35

* Parents’ education, family income, father’s occupational status, race, gender, region, and rural are con-

trolled.
'p < .05

*

p < .01

ally, compared to other respondents both
conservative Protestants and inerrantists have
significantly lower educational attainment in
1973 and 1982. Conservative religious re-
spondents were indistinguishable from oth-
ers only in grade-point-average. When con-
trols for social background are taken into ac-
count, we find that most of these relation-
ships remain significant (Table 1, adjusted
means). Conservative Protestants have sig-
nificantly lower educational aspirations
when background characteristics are taken
into account, but the difference in aspirations
between inerrantists and other respondents
does not reach statistical significance. Both
conservative Protestants and Biblical inerr-
antists are significantly less likely to take
college preparatory coursework than other
respondents, even when social background is
held constant. Finally, the adjusted means
show that inerrantists and members of con-
servative denominations have significantly
lower educational attainment in 1973 and
1982.

Table 2 presents direct effects from the
structural equation model for educational
level attained by 1973. We focus our discus-
sion on how the religious factors influence
educational attainment processes. When

“*p < .001 (two-tailed tests)

other factors are taken into account, Biblical
inerrancy not only has a significant negative
direct effect on educational attainment, but
inerrancy also influences two key aspects of
the educational attainment process: (1) Be-
lievers in the inerrancy of scripture are sig-
nificantly less likely than other respondents
to enroll in college-preparatory courses, and
(2) such beliefs have a modest negative esti-
mated effect on grade-point average in high
school. Estimates in Table 3 show that belief
in the inerrancy of the Bible has a significant
and substantial indirect effect on educational
attainment.

Parents’ religious orientations and de-
nominations also influence youths’ educa-
tional choices. Youths are less likely to take
college preparatory courses if parents sub-
scribe to fundamentalism. Conservative
Protestants are significantly less likely than
members of other denominations to take
college preparatory curricula. Youths’ fun-
damentalist orientations are influenced by
parental and denominational socialization,
as well as by status backgrounds that sup-
port otherworldly cultural outlooks (Stark
and Bainbridge 1985). Fundamentalist par-
ents instill these beliefs in their children,
and conservative Protestants are also signifi-
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Table 2. Standardized Estimates for the Structural Equation Model of Biblical Inerrancy and the
Educational Attainment Process: Youth Parent Socialization Panel Study, 1965 to 1973

Parent’s Youth's
Belief in Belief in
Biblical Biblical ~ Grade-Point Educational  College Educational
Predictor Variables Incrrancy Inerrancy Average  Aspirations Preparation  Attainment
College preparation — — _ _ 544%*
(.026)
Educational aspirations — — — — 41077 227
(.021) (.023)
Grade-point average — — — 2717 25577 104
(.026) (.021) (.02
Youth’s belief in — — -.052 -.039 -.090""" -073""
Biblical inerrancy (.028) (.026) (.022) (.020)
Parent’s belief in 27477 . — -.042 —
Biblical inerrancy (.026) (.022)
Conservative Protestant 4737 1727 — — ~.0507 —
(.026) (.027) (.021)
Parents’ education -.069"" — 0617 049 — 0447
(.026) (.027) (.026) (.019)
Parents’ income - 115" -.039 — 181 055" 0517
(.029) (.028) (.028) (.023) (.022)
Father’s occupation ~ 135" - 110" 1337 1607 1887 0517
(.029) (.027) (.029) (.029) (.023) (.023)
Female - 126" 228" -.102"" -.096""" —0727"
(.024) (.026) (.026) (.020) (.019)
Black — -1t 063" — 052*°
(.027) (.026) (.019)
Southern 077" 085" 070" — — 073"
(.027) (.026) (.027) (.020)
Rural 15 — 1297 — 073" —
(.026) (.028) (.021)
R? 170 235 101 184 503 548
Number of cases 1.337 1.337 1.337 1.337 1.337 1.337
Note: Numbers in parentheses are standard crrors, Model y° = 21.18 (d.f. = 18); goodness of fit = .998;

adjusted GFI = .987.
*p < .05 p < .0l

.

cantly more likely to hold inerrantist posi-
tions, net of other factors. Table 3 shows
that both conservative denominations and
parent’s beliefs in Biblical inerrancy have
substantial, statistically significant indirect
effects on educational attainment through
their impact on youth’s beliefs and curricu-
lum choice.

Finally, social background factors influ-
ence cultural orientations independent of
other sources of socialization. Parents with
high education levels, income, and occupa-

“p <.001 (two-tailed tests)

tional status are less apt to hold inerrantist
positions and are therefore less likely to in-
culcate such orientations in their children.
In contrast, parents from the South and rural
areas are more likely to believe that the
Bible is the inerrant word of God. Youths
from the South and females are more apt to
hold fundamentalist beliefs, net of other fac-
tors. Overall, we find that social background
variables and status factors influence funda-
mentalist cultural views that reproduce sta-
tus positions.
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Table 3. Total and Indirect Effects of Predictor
Variables on Educational Attainment:

Decomposition from Table 2

Predictor

Total Indirect
Variables Effects Effects
College preparation 5447 —
(.026)
Educational aspirations 3457 223
(.024) (.016)
Grade-point average 3377 232"
(.024) (.017)
Youth's beliet in - 1537 —080™"
Biblical inerrancy (.027) (.018)
Parent's behief in -.0657"  ~.065™"
Biblical inerrancy 01 (014
Conservative Protestant —.069""  —.069""
(013 (.013)
Parents” education .085™" 0427
(.023) (.013)
Parents’ 1income 577 106"
(.027) 017
Father's occupation 278 228
(028)  (.020)
Female - 102" -~.030
.025) (018
Black 040 -012
(.023) (.013)
Southern 078" .005
.02 01D
Rural -.004 —.004
(.015) .015)

Note: Numbers in parentheses are standard errors.

<05 Tp< 0l Tp <001 (1wo-tailed tests)

Our estimates show that the direct impact
ot fundumentalist orientations on the post-
secondary educational attainment of high
school graduates is roughly comparable in
magnitude to the estimated effect of gender.
Indeed. the total effect of youth's fundamen-
talist orientations rank close to parents’ in-
come and education in magnitude. Of course,
great caution must be exercised in making
comparisons of estimates in these models
(given intercorrelations among status back-
ground factors and sample bilases against
high school dropouts); however, it 1s appar-
enit that these cultural orientations have a
nontrivial impact on educational attainment.

DISCUSSION

Sociological debates in the 1960s and 1970s
over the material consequences ot culture
ended. we believe. prematurely. We have re-
opened this discussion by isolating cultural
effects on attainment for a clearly defined
group—contemporary American tundamen-
talist Protestants. We have reconstructed con-
servative Protestant worldviews on secular
education using materials circulated in the
community of believers. We tested the influ-
ence of religious orientations on educational
attainment using panel data. and our results
have revealed that fundamentalist orienta-
tions significantly retard educational attain-
ment above and beyond the level predicted
by social background factors alone.

A key starting point for understanding how
such cultural orientations become conse-
quential is to take seriously the ongoing dis-
course among fundamentalists. Insiders from
cultural groups identify relevant issues and
interpret or amplify how such matters should
resonate with the schematic orientations of
members. Religious interpretive communi-
ties negotiate interactions with broader social
environments according to particular cultural
scripts. Previous research has examined in-
sider documents from conservative Protes-
tant communities to uncover the ideological
foundations of child-rearing orientations
(Bartkowski and Ellison 1995: Ellison and
Sherkat 1993a, 1993b), beliets about scien-
tific inquiry (Ellison and Musick 1995), and
attitudes toward pornography (Sherkat and
Ellison 1997). Future studies should ascer-
tain specific orientations that undergird con-
servative Protestant aversion to secular edu-
cation, such as opposition to humanism.
skepticism about scientific scrutiny. and be-
liefs in the creation myth. Also. religious
groups are not alone in producing insider
documents that could allow researchers to
examine and reveal cultural understandings.
Research using insider documents could also
investigate political cultures. gendered un-
derstandings. valuation of art. and the like.

Cultural orientations define what is con-
sidered valuable for members of a group.
structure preferences for available choices
(Sherkat and Blocker 1997, Sherkat and
Wilson 1995), and even deternune which
choices are considered at all (Darnell n.d.:
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Kuran 1993). It is easy for outsiders to sim-
ply write off conservative Protestant aver-
sion to secular education as “ignorance.” but
from our perspective this would confuse a
systematic construction of value with an in-
ability to understand opportunities. Rather
than misunderstanding their secular oppor-
tunities and restricting their options because
of confusion, fundamentalists value choices
in a different way, which may eliminate op-
tions that are simply not valued in conserva-
tive religtous communities. Religious com-
munities not only inform members’ prefer-
ences and considerations of options, but
also sanction members’ behaviors (Sherkat
and Wilson 1995). Religiously motivated
social constraints on educational choices are
suggested by our finding that parents and
denominations influence curriculum choice
above and beyond youth’s religious beliefs.

Conservative Protestants are not averse to
worldly pursuits. However, they are admon-
ished to avoid choices that might endanger
their souls. Fundamentalist minister Kenneth
Copeland (1992) aptly conveys the tension
between worldly attainment and other-
worldly concerns: “Christians have avoided
prosperity like the plague because they have
been taught that it would defile them. But the
end result of prosperity is destruction only to
the one who seeks it without fear of the Lord
and without the Wisdom of God” (p. 29).
Cultural orientations promote ditferent con-
ceptions of the good life, and the goal of ma-
terial gain is subordinated in many cultural
perspectives. Indeed, conservative Protes-
tants share antimaterialist orientations with
such diverse groups as the Hare Krishna
{(Rochford 1985), civil rights and anti-war
activists (McAdam 1989; Sherkat and Block-
er 1997), and “new class” information spe-
cialists (Macy 1988). Future studies investi-
gating the link between culture and stratifi-
cation should focus on how other cultural
groups view educational and occupational
pursuits and why.
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